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Introduction 

Micro-credentials are rapidly gaining prominence in higher education as institutions 

respond to evolving workforce demands. Recent data indicate that more than half of higher 

education leaders already offer micro-credentials for academic credit, and 82% plan to adopt them 

within the next five years (Coursera, 2024). At the same time, 90% of students believe that earning 

such credentials will help them stand out to employers and improve their employment prospects 

after graduation. Institutions that integrate micro-credentials into their programs can provide more 

engaging and personalized learning experiences, which in turn strengthen student satisfaction and 

retention. In the context of a shifting labor market, increasing numbers of workers seeking 

advancement or career changes are turning to short courses and targeted certifications. Higher 

education institutions are therefore expanding their micro-credential offerings to bridge the gap 

between traditional academic pathways and industry-aligned, skill-based learning opportunities. 

According to UNESCO (2024), a micro-credential is defined as a certification that focuses 

on a specific set of learning outcomes in a narrow field of learning. It is completed over a shorter 

time period than a traditional university program. A new report from education provider Coursera 

delivers insights into how micro-credentials are preparing graduates for jobs and driving impact 

for institutions worldwide. The Micro-Credentials Impact Report 2024 is based on a survey of 

more than 1,000 campus leaders from more than 850 institutions across 89 countries. According 

to the report, global adoption of micro-credentials is on the rise, more than 50 percent of higher 

education leaders integrating such offerings into their curricula. Fifty-three percent of these leaders 

say their institutions currently offer micro-credentials for academic credit, and 82 percent plan to 

do so within the next five years. 

https://www.coursera.org/enterprise/resources/ebooks/micro-credentials-report-2024/get-report?utm_medium=sponsoredcontent&utm_source=sponsored-article&utm_campaign=c4c-microreport2024-AACSB&utm_content=AACSB&utm_term=get-report


These trends capture a fundamental shift in higher education curricula toward more 

responsive and relevant academic offerings. By embedding micro-credentials into degree 

programs, universities are incorporating in-demand skills training into their academic offerings. 

This aligns with growing industry support for skills-based hiring practices: 97 percent of 

employers are already using or are considering moving toward a skills-based hiring approach. 

1. The Benefits for students and institutions 

Micro-credentials enable students to acquire specific, targeted skills in fields such as such 

as project management, data analysis, and programming. Because these competencies closely 

match industry needs, students become highly valuable in today’s competitive job market. In fact, 

97 percent of leaders who offer micro-credentials attest that these programs strengthen long-term 

career outcomes for students. Students themselves consider that earning a credential will make 

them stand out to employers and help them land jobs upon graduation.  

A business school that embraces micro-credentials realizes multiple strategic benefits. For 

instance, it improves its student satisfaction—and retention—rates because micro-credential 

programs allow it to offer personalized and engaging learning experiences. The school 

demonstrates increased innovation because micro-credential programs enable it to respond quickly 

to industry needs. As the school becomes more innovative, it enhances its competitive edge, which 

in turn attracts more students. Institutions such as Hult International Business School, Ivey 

Business School at Western University, and The University of Texas Permian Basin from USA are 

already realizing these benefits as they integrate micro-credentials on online learning platforms 

(e.g., Coursera). Students and universities are not the only ones embracing micro-credentials—

accrediting bodies and employers are doing so as well. For instance, organizations such as 

American Council on Education (2021) and the Foundation for International Business 

Administration Accreditation (2025) recommend certain credit-bearing micro-credentials, 

underscoring the quality and rigor of these educational options and many employers look for 

candidates who can prove their proficiency in a specific skill. Accrediting bodies recommend 

certain credit-bearing micro-credentials, underscoring the quality and rigor of these educational 

options. These certificates, which are designed to meet industry standards, are offered by 

https://www.coursera.org/campus/resources/ebooks/industry-micro-credentials?utm_medium=sponsoredcontent&utm_source=sponsored-article&utm_campaign=c4c-microreport2024-AACSB&utm_content=AACSB&utm_term=advancing-micro-report23
https://www.coursera.org/enterprise/resources/casestudy/hult
https://www.coursera.org/campus/resources/case-studies-and-spotlights/ivey-business-school-career-tech-skills?utm_medium=sponsoredcontent&utm_source=sponsored-article&utm_campaign=c4c-microreport2024-AACSB&utm_content=AACSB&utm_term=ivey-case-study
https://www.coursera.org/campus/resources/case-studies-and-spotlights/ivey-business-school-career-tech-skills?utm_medium=sponsoredcontent&utm_source=sponsored-article&utm_campaign=c4c-microreport2024-AACSB&utm_content=AACSB&utm_term=ivey-case-study
https://www.coursera.org/enterprise/articles/how-permian-basin-is-bridging-the-workforce-gap-with-micro-credentials-cm?utm_medium=sponsoredcontent&utm_source=sponsored-article&utm_campaign=c4c-microreport2024-AACSB&utm_content=AACSB&utm_term=utpb-article


companies such as Google, Meta, and IBM. Because students are learning relevant job skills, 

graduates are equipped to meet employer expectations from day one. 

As higher education institutions worldwide adapt their curricula to changing times, micro-

credentials will continue to play a crucial role in preparing students for successful careers and 

ensuring education systems remain responsive to the needs of employers. For an institution looking 

to drive growth and innovation, now is the time to embrace micro-credentials. By integrating these 

targeted programs into its academic offerings, a school can equip its students with the skills and 

credentials that will set them apart in the job market, while positioning itself as a leader in industry-

aligned education. Micro-credentials are not a universal solution for future institutional challenges. 

However, when strategically planned, properly funded, and integrated with existing institutional 

strengths and programs, they can become a valuable bridge to new collaborations with employers, 

industry partners, and external providers—ultimately expanding opportunities for both institutions 

and their students (McGreal & Olcott, 2022). 

2. European perspective on micro-credentials 

The European perspective on micro-credentials is strategic and comprehensive, aiming to 

promote lifelong learning and employability. On 16 June 2022, the Council of the European Union 

adopted a Recommendation on a European approach to micro-credentials. This initiative focuses 

on: 

• Definition and purpose: Micro-credentials certify learning outcomes from short-term 

learning experiences, such as short courses or training programs. They provide a flexible 

and targeted way for individuals to develop the knowledge, skills, and competences 

necessary for personal and professional growth. 

• Need for implementation: Micro-credentials are rapidly expanding across Europe and 

globally in response to the demand for more flexible, learner-centered education and 

training. They have the potential to offer learning opportunities to a broader audience, 

including disadvantaged and vulnerable groups. However, without common standards to 

ensure quality, transparency, cross-border comparability, recognition, and portability, 

micro-credentials cannot achieve their full potential. 

• Objectives of the EU Council Recommendation: 



o Enable individuals to acquire, update, and enhance the knowledge, skills, and 

competences needed to thrive in a changing labor market and society, benefiting 

from socially fair recovery and just transitions to a green and digital economy. 

o Support micro-credential providers in improving the quality, transparency, and 

flexibility of their learning offerings. 

o Encourage inclusion, access, and equal opportunities, contributing to resilience, 

social equity, and prosperity for all. 

The Recommendation provides foundational elements, including a definition, standard 

elements for describing micro-credentials, and principles for their design and issuance. This 

ensures that micro-credentials can be developed, utilized, and compared consistently across 

member states, stakeholders, and different providers, building trust in their value throughout 

Europe. 

The European approach to micro-credentials is a key component of the European 

Commission’s vision for achieving a European Education Area by 2025. It is also reflected in the 

twelve flagship actions announced in the European Skills Agenda (July 2020), the Action Plan of 

the European Pillar of Social Rights (March 2021), and the Commission Communication on 

achieving the European Education Area by 2025 (September 2020). The Commission will support 

the implementation of the Recommendation by fostering dialogue, promoting best practices, 

exploring how the Europass platform could support technical implementation, and providing 

financial support through the Erasmus+ programme. 

In conclusion, the European approach to micro-credentials provides a strategic framework 

to enhance lifelong learning, employability, and social inclusion. By establishing common 

standards and promoting quality, transparency, and comparability, micro-credentials can 

effectively bridge the gap between education and labor market needs. Their integration into the 

European Education Area underscores their role in fostering equitable, flexible, and future-

oriented learning opportunities across Europe. 

 

 



3. Micro-credentials in higher education – case  study - Australia 

A project testing the design and issuance of micro-credentials in the Australian context, 

running from 2023 to 2026, is the Higher Education Micro-credentials Pilot Project. Its primary 

objective is to evaluate the relevance, effectiveness, and efficiency of these courses, including the 

need for government intervention, the achievement of policy intentions, and value for money. 

The pilot project involves several key aspects: 

It provides funding through grants to eligible higher education institutions offering micro-

credentials that meet specific criteria. These criteria include: eligibility for academic credit, active 

industry participation in design and delivery, clearly defined learning outcomes with immediate 

value, contribution to student employability, and alignment with national priority areas. 

• Micro-credentials must have a learning duration of approximately 0.25 to 0.49 EFTSL 

(Equivalent Full-Time Student Load). They are not recognized as formal AQF (Australian 

Qualifications Framework) qualifications but can contribute credit toward at least one AQF 

qualification. 

• Providers are required to issue digital badges upon successful completion of courses. 

• The pilot is structured in three stages: Stage 1 focuses on designing new micro-credentials 

(which must be licensable to other providers); Stage 2 involves delivering the micro-

credentials designed in Stage 1; and Stage 3 entails independent delivery of micro-

credentials outside the pilot framework. 

• Students earning approved micro-credentials within this pilot are eligible for FEE-HELP 

support, and all micro-credentials must be listed on the government’s MicroCred Seeker 

website (https://www.microcredseeker.edu.au/). The pilot also evaluates the adoption of 

micro-credentials across different student cohorts, from recent graduates to mid-career 

professionals. 

The Australian Higher Education Micro-credentials Pilot Project aims to evaluate the design, 

delivery, and impact of micro-credentials on student learning and employability. By providing 

funding, setting clear quality criteria, and issuing digital badges, the pilot seeks to ensure 

relevance, industry alignment, and accessibility. The phased approach allows assessment of 

adoption across diverse student cohorts, supporting evidence-based insights for scaling micro-

credentials in higher education. 

 



 

4. Micro-credentials - proposal and testing of a pilot mechanism  

 

A micro-credential is an official certification of specific learning outcomes achieved after 

completing a small volume of study (1–15 ECTS credits). These outcomes are clearly defined, 

transparently assessed, and designed to provide targeted knowledge, skills, and competences 

relevant to societal, personal, cultural, or labour market needs. Micro-credentials are learner-

owned, shareable, and portable. They may stand alone or be stacked into larger qualifications and 

are supported by quality assurance processes aligned with agreed sectoral standards. In accordance 

with the Council of the European Union Recommendation (June 2022), European higher education 

institutions are encouraged to include micro-credentials within their lifelong learning strategies. 

Each micro-credential defines its workload in hours and links it to ECTS credits (1 ECTS = 25–

30 hours). Learning outcomes must be verified through assessment, as credits are awarded only 

when the expected outcomes are achieved. 

Micro-credentials serve diverse learners — from recent graduates entering the labour 

market to experienced professionals seeking upskilling or reskilling. They may also target specific 

social groups, such as migrants, refugees, or unemployed women. Depending on institutional and 

national regulations, micro-credentials can be integrated into official degree programmes or 

offered as single learning activities. Several micro-credentials may be combined to form a modular 

programme. Their design often involves collaboration between academic staff and external 

experts, ensuring relevance to real-world demands. Achieving a common recognition framework 

across European universities remains a challenge. It relies on ECTS guidelines, transparent 

assessment, and mutual trust among institutions to ensure full or partial credit recognition within 

students’ regular curricula. 

In the New Building blocks of the Bologna Process: Fundamental Values (NEWFAV) 

Project a structured framework—a "grid for programme design"—was provided that is specifically 

developed to guide academics and educational leaders in designing and implementing flexible 

learning opportunities, including micro-credentials, which supports their integration into higher 

education and addresses the recognition of prior learning. The grid, as outlined below, 



encompasses three core components that, based on the analysed experiences and practices, guide 

the design and implementation of programmes leading to micro-credentials. These components 

include: 

A. General information about the programme, 

B. Design and format of the learning activities, and 

C. Content and learning outcomes of the programme. 

While the grid follows an overarching structure aligned with the programme design process, each 

section differs in content and organisation to reflect the distinct nature of the learning activities. 

Accordingly, the sections are adapted to the specific requirements of each type of activity, ensuring 

that the unique characteristics of various teaching and learning contexts are effectively captured. 

In addition to these elements, the grid assists academics and other relevant stakeholders in 

aligning programme development with European-level frameworks and tools, such as the 

European Learning Model (ELM), European Digital Credentials for Learning (EDC), Europass, 

and the European Approach for Micro-credentials. It takes into account key dimensions relevant 

to such programmes — including modularisation, stackability, recognition of prior and non-formal 

learning, interconnection of certificates, and digital credentialing. 

Ultimately, the grid ensures that each programme complies with the essential features and 

quality standards of educational initiatives leading to micro-credentials, providing academics and 

practitioners with a solid foundation for designing innovative and inclusive learning opportunities 

for diverse groups of learners. 

To develop a pilot mechanism for testing the validation of prior learning and the integration 

of micro-credentials within a national higher education system, we can draw upon the following 

core ideas and structured components presented in the framework (Design grid). The five steps (or 

core ideas/structured components) define the mandatory characteristics and frameworks that must 

be in place for the pilot to successfully test the validation of prior learning and the integration of 

micro-credentials within a national higher education system. 

 

 



 

a. Establish the foundational mechanism using the Grid for programme design.  

 

This grid serves as a guiding tool for academics to design and implement programs leading 

to micro-credentials. Using this template ensures the pilot is grounded in widely accepted 

must-have characteristics for educational programs that involve micro-credentials, 

modularization, stackability, and the recognition of prior learning. The grid structure, 

which covers general information, activity design, and activity content, should form the 

mandatory documentation for any pilot micro-credential offered. 

 

       b.Focus on Integration through modularization and stackability 

 

The pilot mechanism must test how micro-credentials, as "new building blocks," integrate into 

traditional degree pathways. 

• Implement modularization: modularization is a priority for the European Commission and serves 

as the tool for adopting micro-credentials in the academic curricula. Your pilot should design 

micro-credentials (small units of learning, 1-15 ECTS) that can be used to build larger blocks, 

potentially leading to full degrees (multiple or joint degree programs). 

• Ensure stackability: the micro-credentials designed for the pilot must adhere to the principle of 

stackability. The pilot mechanism should test how different micro-credentials can be stacked to 

lead to a larger module program (depending on national regulations). 

• Define credit recognition (ECTS): the pilot must define, based on institutional and national 

regulations, how the ECTS credits awarded for the micro-credential will be integrated into 

students’ study programs. If full recognition is not possible, the pilot should explore recognizing 

the ECTS as extracurricular activities. The credit recognition process itself relies on ECTS 

guidelines and the mutual trust among partners. 

• Document integration options: use the designated field in the Activity content section to 

explicitly describe whether the micro-credential is a stand-alone program or if it is 

integrated/stackable towards another credential, such as a Master’s degree. 

 

 



c. Incorporate validation of Prior Learning principles 

 

The design of the micro-credential program inherently supports the principles necessary for testing 

validation prior learning, as the grid is designed to align with indicators such as the recognition of 

prior learning and non-formal learning experiences. 

• Define target groups: the pilot must clearly identify target demographics beyond traditional 

tertiary students. Micro-credentials are ideal for upskilling or reskilling processes, targeting recent 

graduates, experienced workers needing to validate skills, and specific social groups (e.g., 

migrants, refugees, unemployed women). Defining these non-traditional students in the Target 

group section is crucial for testing validation of prior learning reach. 

• Use competence-based design: since micro-credentials validate specific knowledge, skills, and 

competences, they are well-suited to assess learning acquired outside formal systems. The pilot 

must clearly state the required Core competences and Specific learning outcomes that the micro-

credential aims to certify. 

• Establish prerequisites based on experience: When defining the Prerequisites for enrollment, the 

pilot should allow for assessment of relevant prior experience, not just educational credentials, 

especially if the micro-credentials aims to validate skills for the labor market. 

d. Implement rigorous, competency-focused assessment 

 

A key requirement for piloting is ensuring that assessment validates the acquired learning, which 

is critical for Validation of Prior Learning and integration. 

• Mandatory assessment: assessment is mandatory when awarding ECTS credit points. The pilot 

must ensure the assessment methods are transparent and clearly defined. 

• Focus on expertise acquisition: assessment is a key tool for the correct validation of micro-

credentials, as they are meant to ensure the learners’ real acquisition of expertise. 

• Utilize varied methods: the pilot should utilize a wide range of assessment methods (e.g., 

written/oral examination, portfolio, project, tests, essay) as alternative approaches allow for 

reaching multiple learning outcomes and niched competences/skills. 

• Address integrity: the pilot must define the required degree of supervision and identity 

verification during assessment (e.g., supervised with identity verification) to maintain academic 

integrity, especially if the micro-credentials is intended to stack into official degrees. 



 

e. Follow the design and implementation steps 

 

This step explicitly requires the pilot mechanism to adhere to the 12 -action checklist for 

the design of a micro-credential program to guarantee a structured process. Unlike the first five 

steps, which represent the core requirements and foundational mechanisms of the pilot itself, the 

12 actions serve as a detailed checklist for designing and implementing a specific micro-credential 

program. 

 

Testing the pilot mechanism for integrating microcredentials in higher education. 

 

"The design and implementation of a micro-credential programme should follow a 

systematic process, consisting of a 12-action checklist. This checklist is intended to guide 

academics through the necessary administrative and academic phases, starting from a developed 

concept to a fully operational and evaluated programme. 

1. Identifying the programme proposal: this action involves identifying the main topic(s) 

of the programme and establishing its necessity within the university's existing offerings. The 

proposal must be linked with the university's overall mission and its main strategic objectives 

regarding education and training. 

2. Fitting the programme: the programme coordinator(s) must acquire the initial approvals 

at the university level. This also includes identifying the adequate internal body/bodies (such as 

the department) that will support implementation. The programme must then be fitted into the 

university's educational offer, either as part of existing curriculum or within the lifelong learning 

offer. 

3. Setting internal team: a list of internal personnel and offices is drafted to support the 

programme coordinator(s) in the design and implementation process. This list is based on the 

internal regulations and practices of the coordinating university regarding micro-credential 

programmes. 

4. Drafting the initial format of the programme proposal: the coordinator(s), often along 

with relevant peers or partners, draft the initial version of the programme. Paradoxically, this 

process starts with the grid’s “Activity Content” section. While working on the content, 



coordinators also begin preparing the list of potential academics, lecturers, trainers, or instructors 

who will be part of the extended team. 

5. Revising the first draft of the programme proposal: the programme coordinator(s) 

internally check the first draft (the “Activity Content” section) and collect relevant feedback from 

the respective university bodies. At this stage, coordinators also seek feedback on the grid's second 

section, “Activity Design”, especially concerning administrative checks necessary for successful 

implementation (such as period, ECTS, qualification, format, and number of students). 

6. Designing the next version of the programme proposal: based on the initial feedback, 

the coordinators update the “Activity Content” section and begin work on the “Activity Design” 

section. At this stage, it is recommended to include the extended team 

(academics/lecturers/trainers) in the discussions, even if the team list is not yet finalized. 

7. Working on the programme details: as the program moves closer to the first complete 

draft, the team prepares the first section of the grid, “General Information”. They are supported by 

the internal team on finalizing key details such as tuition and fees, quality assurance, student 

enrolment, certification, ECTS recognition, and digital components and tools. 

8. Fine-tuning the programme proposal: the complete first draft is submitted for feedback 

and final checks to the internal team at the coordinating university, as well as to partners and the 

extended academic team. A refined version is prepared based on the received feedback, making it 

ready for the subsequent steps. 

9. Quality assurance & accreditation: the micro-credential programme is officially 

submitted for quality assurance processes that will underpin the programme. This process is based 

on regulations and practices in place and can be either internal or external, depending on the 

coordinating university and the issuing country. It requires specific timing and resources. 

10. Marketing and promotion: once the programme is successfully approved by the internal 

or external quality assurance and accreditation bodies, it is prepared for dissemination and 

promotion. A timeline is set for the dissemination, applications, registrations, and selections 

processes needed to prepare for the first student intake. 

11. Launching the programme: the programme is successfully launched and begins its first 

student intake. Activities and components are developed and delivered based on the descriptions 

contained within the design and implementation grid. 



12. Evaluating and updating the programme: after the first intake(s), the programme 

coordinators, with internal support, assess the programme by gathering feedback from students, 

academics, and other inputs. They identify necessary improvements and make the adjustments 

accordingly. The grid itself can be used to document the new, updated version for the next edition 

of the micro-credential programme. 

To effectively pilot micro-credentials and test the validation of prior learning, the 

foundational mechanism must utilize the Grid for programme design as mandatory documentation, 

guaranteeing the integration of modularization, stackability, and recognition of prior learning. The 

pilot must treat micro-credentials as "new building blocks," ensuring they are small units (1-15 

ECTS) that are stackable into larger modules or full degrees. To support validation of prior 

learning, the program design must be competence-based, clearly defining target groups that extend 

beyond traditional students, such as experienced workers, and establishing prerequisites that allow 

for the assessment of relevant prior experience. Furthermore, when ECTS credits are awarded, 

rigorous assessment is mandatory, requiring varied methods (like portfolios or projects) to validate 

the learners’ real acquisition of expertise while maintaining academic integrity. 

The successful implementation of any specific micro-credential program relies on strictly 

following a systematic 12-action checklist. This process begins by identifying the program's 

necessity and securing initial approvals at the university level. The drafting phase is iterative, 

paradoxically starting with the “Activity content” section before moving on to the "Activity 

design" and "General information" sections of the grid. Once the proposal is refined, it must 

successfully pass quality assurance and accreditation. The sequence culminates in the launching 

of the programme with the first student intake, followed by necessary evaluation and updating 

based on feedback from students and academics. 

To effectively test in a real context the mechanism for integrating microcredential programs into 

the Romanian university system, I created an ad hoc questionnaire. The tool was designed to 

capture, in a synthetic manner, the perspective of UBB teaching staff regarding microcertification 

programs and the recognition of prior learning experiences, with a focus on socially vulnerable 

students. I applied it to the teaching personnel directly involved in the development and 

accreditation of university programs. Here, we attach the items of the tool used. 



Taking into account this strong connection of Microcredentials with Prior learning recognition we 

present here a mechanism for validation of prior learning. The mechanism will be tested together 

with the integration of microcredentials programs.  

 

Validation of prior learning 

 

Validation of prior learning typically involves assessing and recognizing skills and knowledge 

acquired outside formal educational settings. Here are some mechanisms for validating prior 

learning: 

 

Portfolio Assessment. 

Learners compile a portfolio demonstrating their skills and experiences, which is then reviewed 

and evaluated by assessors. 

Credit by Examination. 

Institutions may offer exams that assess a learner's knowledge in a specific area, granting credit 

for demonstrated proficiency. 

Standardized Testing 

Using standardized tests to measure knowledge and skills in a particular subject area can provide 

an objective assessment. 

Workplace Assessment 

 Employers or educational institutions assess skills and knowledge through practical tasks or job 

performance evaluations. 

Interviews and Oral Examinations 

Structured interviews or presentations can help in assessing a learner's knowledge and experience. 

Observation and Practical Demonstrations 

 Learners can demonstrate their skills in a real-world setting where assessors can evaluate their 

competence. 

Recognition of Past Learning Programs 

Some employers and educational institutions may recognize specific training programs or 

certifications completed in the past. 

Third-Party Validation 



 Engaging external organizations that specialize in assessing prior learning can provide an 

unbiased evaluation. 

These mechanisms can be combined to provide a comprehensive assessment of prior learning, 

ensuring that diverse experiences and skills are recognized and validated effectively 

 

 

 

Questionnaire for testing the mechanisms of integrating microcredentials and prior 

learning in higher education 

 

1. How relevant/important do you consider micro-certifications in the current context of labor 

market changes? 

o Essential 

o Very relevant 

o Relevant 

o Slightly relevant 

o Irrelevant 

 

2. To what extent do you feel professionally threatened by the introduction of an educational 

system based on micro-certifications? 

o Very threatened 

o Threatened 

o Slightly threatened 

 

3. What types of skills do you think should be prioritized through micro-certification 

programs? 

o Technical/Specialized 

o Transversal 

o Soft skills 

o Others 

 



4. Which delivery method for micro-certification training do you consider to be the most 

suitable? 

o Face-to-face 

o Online 

o Hybrid 

o Blended learning 

o Others 

 

 

 

5. What assessment method would you prefer for the final examination after completing a 

micro-certification program? 

o Knowledge test 

o Portfolio 

o Group project 

o Essay 

o Others 

 

6. How relevant do you think it is for associated teaching staff (practitioners with expertise) 

to participate in micro-certification programs? 

o Very relevant 

o Relevant 

o Slightly relevant 

o Not relevant at all 

 

7. How important do you consider the recognition of prior learning acquired in academic 

programs or professional contexts? 

o Extremely important 

o Very important 

o Important 

o Slightly important 



o Not important at all 

 

8. Individuals from vulnerable groups (unemployed, migrants, people with disabilities, adults 

without diplomas, etc.) often have informally acquired skills: Below we list some contexts 

in which they can be gained. Which of these contexts do you consider most relevant? 

o In informal workplaces 

o In family settings 

o In the community 

o Through volunteering 

o Through personal experiences 

9. What do you consider to be the most informative method of assessing prior learning? 

o Portfolio of evidence (diplomas, completed projects, etc.) 

o Evaluation interview 

o Written or oral tests 

o Practical assessment/demonstration 

o Workplace observation 

 

10. For students with disabilities and immigrants, which strategy for validating prior learning 

experiences (informally acquired skills) would you value more highly? 

• Recognition and inclusion of these skills in the diploma supplement 

• Equivalence of skills with specific university training modules 

• Direct awarding of a qualification based on proven skills 

 

11. For students from vulnerable groups (with disabilities, immigrants, low socio-economic 

status, etc.), what benefit do you consider most relevant if their prior learning is 

recognized? 

• Increased self-esteem 

• Enhanced motivation for learning 

• Reduced marginalization 

• Elimination of educational barriers 

 



12. For students with disabilities and immigrants, what solution would you incorporate first 

into a micro-certification program? 

• Accessibility of courses - resources adapted to the needs of each group 

• Support and mentoring - assistance to develop skills and for better integration 

• Partnerships - collaborations with local organizations that support students with disabilities 

and immigrant students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Conclusions 

 

Micro-credentials are increasingly positioned as a pivotal element in the evolution of 

higher education, driven by robust adoption trends and the changing demands of the workforce. 

Currently, over half of higher education leaders offer micro-credentials for academic credit, with 

82% planning to adopt them within the next five years, recognizing their strategic value in 

embedding in-demand skills within formal academic programs. This shift aligns with broader 

industry trends, as 97% of employers are already using, or considering, skills-based hiring 

practices. 

For higher education institutions, the integration of micro-credentials offers multiple 

strategic advantages, including enhanced competitiveness, increased student recruitment, 

improved satisfaction and retention, and responsiveness to evolving industry needs. Students 

perceive these credentials as valuable tools for distinguishing themselves in the labor market and 

enhancing long-term career prospects. 

At the global level, frameworks are being established to ensure the quality, portability, and 

recognition of micro-credentials. In Europe, the Council of the European Union adopted a 

Recommendation in 2022, establishing a common approach aimed at promoting lifelong learning 

and employability. This initiative seeks to define common standards for quality, transparency, 

cross-border comparability, recognition, and portability, thereby fostering trust in micro-

credentials and supporting transitions to a green and digital economy. 

The effective design and integration of micro-credentials into higher education systems 

require structured methodologies. Pilot initiatives employ program design grids to ensure 

modularity (1–15 ECTS), stackability toward larger qualifications, and explicit support for 

validation of Prior Learning through competence-based design and rigorous assessment. The 

operational success of individual micro-credential programs is guided by a systematic 12-action 

checklist, spanning initial university approval and content development, quality assurance, official 

launch, and subsequent evaluation. 
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